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In fa11,1981,“three'Teécher‘Corps interns worked with
high school students. to improve their abilities in content area
reading. The-interns worked directly with content area teachers and
their students on a tutbrial basis, each intern assuming
responsibility for an idertifjed content area--social studies,
mathematics, and English. The interns made bulletin boards;
participated in meetings with school staff, prepared news releases,
made a presentation to the School Board, and conducted research. They
also constructed instructional materials (learning center and skill
development guides), participated in district and county school
inservice programs, and worked with parents/citizen volunteer groups.
They participated in s¢hool activities, 'acted as resouice guests in
some classrooms, and conducted some classas on their own. Interns

"submitted brief essays identifying their principal contributions to

the high school, the most important "lesson" learned from the
intervention experience, and soniz modifications which might be made
if the intervention were repeated. Review of the intervention and
assessment findings indicate that the high school reading teacher
might work directly with content area teachers to model teaching
behaviors, provide consultant assistance, and develop and disseminate
instructional materials. It was also indicated that establishing a
system of peer tutoring could be valuable. Attachments present
information on a summary of student and teacher feedback, and
comments from the interns. (JD)
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During the fall;‘1981, Project fniErns.Lynn Haffey, Denise Lemerand and -
Aurelio éénchez, Jr. initia%ed project intervention activities af Springtield
High School. Beginning August 3]sté the interns conducted a'series.of m%e;ings
with High Schoo ] principa]i DonaTd C. Prentiss, and several teachers<-including
" Ms. Betley, Bowers, Coréoran—Smjth,'Déniels-and Enright'and Messrs. Maney
- aﬁd VanDriesen. The interns'ca}éied oyt initial plans to observe selected
"classes and develop sensitivity for the Hfgh School climate, to solicit and
examine input for desighing,an apprépriate intervention strategyh§ndidentifing
approptriate activities, and toAélarify responsibilities wiéh respect to a

>

. plapned-district-wide Community Schioo] Visitation and.related.High School

[

tinitjatives.* _Project Director Joan Inglis, On—Site_Coordinator'and'lntern
\ . o R
Team Leader Ralph Carroll, and Community Council Chair. Paul Laffartha and Vice-

. Chair Ralph Borror also participated in-the initial intern planning me~* ngs.
g ; .. ‘ ' .

. . ) « ' ’L i

Project Intervention ) - - b

'

Several elemen.s constituted important <ontext for intern intervention

at the;High School:
1. Prior agreemenf between the High.School and the Project had been

reached focising intern initiated project. intervention. on "Reading o
. in the Content Areas:” : : o
2. Mr. Prentiss and‘his'staff had adopted a 1981—62 school year theme
"Education.is a Family Affair,” and via a Rroject-supported university- , o
credit Workshop, in part, had identified, designed and begun to
implement a number of school-community activities.

-

.

3. The Project had previously conducted a number.of school staff
. development activities related both to ‘the teaching of reading and
B to improving school climate, as follows: :

\( *

A. fReading in the.Content Areas.

~

1. University course, "Reading in the Contéent Areas," Fall, 1980.

&

.

. *For a detailed accounting of day-to-day intern activities throughout the fall,
. see "Intern Log," September through December, 1981, issues available at the
Project offices. .
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2. Secondary Reading Curriculum Development Comn1ttee Hinter-
Spring, 1981.

Secondary . Schoo]s workshop, ”Read1ng in the Content Areas,
Fali, 1981. . .

[¥3

-

B. Improving School C]imate; %
' ‘ 1. Ohio Teacher Institute, ”Schpod Climate and Teacher Stress,”
Summer-Fall, 1980. - .
2. High School workshop, “StudEnt Attitudes and Mot1vat1on .
Fall, 1980.
) 3. Un1vers1ty course, “Secondary School Instruct1ona] Strateg1es
Spr]ng, 1981. .
4. University course ("Summer Workshop"), “Individualiz.ng
' Schoo]1ng for Children and Yauth," Summer- Fa]], J981. - . B

"

$ . 2>

Intervention Goal and Strategy - - . N

g

It was decided that the interns would complement other High School efforts

to improve reading in the- content areas. It was intended initially, then, that'

-

s

the interns work with one teacher in an identified'subject area, provide modeling
: > . [
behaviorsxfor High School staff in all content area$, and increase student

pride and reading skill development. This was to be accomp]ished'yiawa class-
room assistance and tutorial arrangement which af]owed interns.time for working
with students and for developing additional resources for teachers.* The
Jtrategy 3150 provided time for.intern involvement in school c]jmate/scﬁoo]-g

community activities. Intern'involvenent,in the latter activities facilitated .

~ their implementation and it enhanced intern-High School and jntern-comﬁunity

re]ationships which, in turn, further faci]itated'intervent{on strategy-

effectiveness. : ) T ‘

In1t1a]]y, "the interns worked exc]us1ve]y w1th7the H]gh Schoo] Read1ng

—d e o

°

' teacher, Mrs. Mary Bet]ey Each week, on a rotat1ng bas1§, one intern wvorked

with Mrs Bet]ey in her classroom wh1]e the others worked one on-one with identi-~

fied students in a tutorial setting. A small. classroom annex was evéntually

7

" *Each intern also agreed to work with'an identified district schooif%taff

(in addition to the High School) 1n preparation for the Movémber 17t Community
School Visitation day. .

- . ~ .
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prov1ded ‘or the 1atter act1v1ty In late September Mrs. Judy Koroloff, a-

Un1vers1ty of To]edo graduate educat1on student, was® ass1gned to work with the.
interns to facilitate day_to-day activities and to prov1dea]1a1son between the
1nterns and other Project Staff. . R L

a

Also in late September, other H1gh Schoo] teachers began 1n1t1at1ng inquir- -

v

ies which redulted in some of their students‘«benng«referredofor intern

e ) ; A

“tutorial assistance with readdng and re]atedbﬁtudy‘sk111s. Subject contenc

areas included mathematics, social studies, and English, and teacher partici-
pants were Ms. Beekley, Enright and Furrow and Messrs. Fox, Maney, McQuade
and Pease. In all, about thirty High School students rec&ived tutortng assis-

°©

tance fram the interfs. : . )

Modification of Strategy

"Following some formative .assessment of the intervention strategy, it was

dec1ded that the 1nterns woqu work directly w1th content area teachers and

14

their students " This was done on a tutorial basis exc]us1ve]y, each intern
assuming résponsibi]ity in an identified content area: Mr. Sanchez in social .
studies, Miss Lemerand in mathematﬁcs, Miss Haffey in‘English. A sghedu1&fof

daily tutorial assignments also allowed interns continued involvement® in other

identified act1v1t1es

9
i

~The interns ma-e bu]]et1n -boards and part1c1pated in meet1ngs with the
Commun1ty Council aqd with the respect1ve schoo] ‘staffs. They prepared news
releases, made a presentat?on to the Schoo] Board, and conducted“research. They

s

a1so constructed instructional materials (e.g., ]earding centers, skill develop-
ment guides, and the Tike), participated-ﬁn district.and County School |
' |
|
|

Office inservice, and worked withboarent/citfzen voluntéer gggups. The interns

participated in H1gh School pep ra1J1es and related act1v1t1es, acted as

.

resource guests in some c]assrooms, and conducted some c]asses on their own.

¥,
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" hey also accompanied students and teachers on selected field trips.

The interns-completed their work: at Springfield High School on December

§,1981. T T | ‘ s

.Feedback and Assessment -

On Novemben‘24th, the'iﬁterns and Mrs. Koro]o}f met with the Eva]qation
Coﬁsu]tant to discuss the High School intervention and to de§ign aﬁproﬁriaté~
assessment devices. It was decided that written féedback via queszionnaires N
would be solicited from the High School students who had receiveg intern
tutorihg, from the several teachers with whose students the i&ferns had worked
during the fa11, and from the inrterns themselves. A té]ephone.interview with
. Mr. Prentiss was conducted, and Mrs kdro]off submitted a written review of
intern activities. T Co2 ‘

Findings. Conversations with School and Project officials revealed a

»

high level of satisfaction with the project.intervention and with the interns
and the activities they conducted. In particular, Mr. brentiss expre§sed
appreciation on behalf of the students who received the "extra" assistance
via the tutoring éctiv%ty. S

Questionnaires weré comp]etedbaﬁd.reiurned by.twenty—eight students and
sfx teachehéf‘énd each intern submitted a brief written statement. Tables 1,
2 and 3 (qﬁtached).disb1ay results of data compilation.

In general, students re?ponded positively to the interns, the tutoring
and ‘the individual attention they received. Stdgents were most positive
(79-96%) about the level of difficulty of the tut9r1a1 work (".".made me think"

and “assignments...weré very he]pfu]“), the opportunity fdr "extra help," and

the ease they felt in asking a tutor's help ("...very easy" and "liked working

with my tutdr a lot"). -They were least positive ("...a little" to "very

/ v . , . . . .
.1nterestingf) (50%) about the interest level of.the work required ad-about

.
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* the responsiveness of tneir peers to the tutcrs. With respect to the latter
response, it Js interesting to ndte tnat, wht]e students gave very positive
feedback to the adults invo]Ved, they were obviously more cautious-in their
regponses with one anothar. | | | v
Teachers who provided feedback wene posttive in all their responses.
\The;'were unanimous]j posit{ve about the variety of.activities interns provided
their students, about the level of co;municatiqn tney felt bossib]e with, the
interns ("..:made hiﬁ/nerselfdavai]able.ﬁ. frequently"), -and adout continuing
a tutoring program after the interns'’ depérture. .They were very positive
(83%) about the extra assistance,interns provided them, about the appropriate-
l‘ness and challenging nature of tutorial actfnities and assignmeng§, about the
interns' organization and follow-through, and,about student:.response and
jmpnovement.. Teachers' additional cdmments EOtncide with.these dbservations.

l Each o7(the interns submitted a“brief essay identifying-their principal
‘contributions to thé High School, the most important "lessons" learned from the
intervention experience, and some moditications which might be made were the- g
intervention to Be repeated. Theit respective observations have been in-
cluded in Table 3.

The interns were consistent in identifying one contribution, namely,

prov1d1ng some spec1a1 positive support for the small group of students involved.

Interns reported a 11m1ted intervention impact, perhaps overlooking the “r1pp]e

T

effect” character1st1c of most such activities. The interns noted, in parti-

cular, &wo speciai characteristics of the High School among their "lessons

-

fearned " Fﬁ%st ‘they noted that the High School ‘in a considerably more«complex

organ1zat1on than are the e]ementany schools and thus, fragmented in points-of-

view, soc1ogrammat1c patterns among students and staff, and institutional

objectives. Second]y, they underscored the lﬂportance of student att1tudes and

»
motivation for effective schooling. Mod1f1cat1ons in the 1ntervent1on ‘strategy -

L . ’ , N - < ' |
. ‘ . i od U . .
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suggested by the interns included more specific attention to student motivation,

- -

greatef participation by students and staff, and improved communication efforts
, ' 4 o -
on all sides. . o -

Conclusiop. 5roject interventién at Springfiefd-ﬁigh School to facilitate

4

more effect1ve teach1ng of reading in the content areas was successfu] with

respect to the cadre of students and téachers with whom the 1nterns had ‘'direct
contact Intern’ act1v1t1es at Spr1ngf1e]d High School a]so reinforced 2n 1m-

proving schoo] ‘climate. Greater impact was constra1ned by re]at1ve]y 11tt1e

. 4 ®
prdject resources in light of ihe 1nst1tut1ona] complex1ty qf the High School.
N ‘a

Rev1ew of’the intervention and of the findings of the assessment reported

-

here suggest at least two things with respect to 1nst1tut1ona]12at§Pn of

project efforts. First, the H1gh School Reading- teacher m1ght work d1recth

with content‘area teachers, mode11ng teaching behaviors, prow1d1ng consultant

assistance, and developing.and disseminating ‘instructional materials. Secoﬂd]y;

e

the Reading teacher might work indirect}y with iderrtified students by organizing,

monitoring and a$sessing a tutorial program which could utilize other High

School students who would be effeCtive language role mede]s for thier less ¢
capable peers. . ' ‘ ' _ v .




Q ! ) “ 7 M

v //}/éﬁ?/ ’
- . ATTACHMENT
. " Table 1. Summary of Student Feedback .
. . o N iy
1. The th.ags which the tutor asked me to do | .Y |
«  were toothard' P .0 -
*  made me think — 27
were too-easy 1

©

fg./fﬁétting the chance to receive extra help from the tutor was

helpful =« - s .24 © : v
okay : ' 1 L .
- not helpful -~ . . 1
L e X | NR=2 .
3. The tutor got mé to work . my “regular teacher does.
harder than - 16
about the same as 10 .
“less than =« 2 , .
4. I found it to -ask the tutor for help with particulay problems.
" very hard ’_ _ R 0 .
somewhat hard ' 3
very easy » ., 24

¢ - NR=1 .
- ~ . :
5. The answers the tutor gave’'my questions were usually

) B . R

* helpful 17 ‘
okay . : S
confusing . 2
) '* . )n

.o B. The tutor made %y work ‘ interesting.
very ' | 14
a little . _ Lo 12
not~ — . 2

7.% The assignments the tutor gave me were ' helpful.
very. o 22 N
a little - 4
not 1 - . *
NR=1 Lo ) «

8. As a result of working with the tutor,"I learned’ mare than befoke.

a lot ’ 17
_ a-little 10 -
"~ npothing - . o ‘ ]é,'
| . J (
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12.

I think the other students in my group liked'wonging'with my tutor

I thought the thiﬁgs the tutor taught mé,were worthwhile.
very ' 17

somewhat . _ , 10 . ¢
not ) . 1 '

I ]?keg'working with my thtor

a lot

a little

not‘at all

alot - . 14 ¥
a little 11
not at all 1 . . : »
' NR=2 -
I am- interested in continuing to receive special help of the

kind I have been getting in these last. few weeks.

v, 4

'very A
kind of ) ' 7 o . '
not .- o 1 g
¢
.
t 3
[+]
Ld l U
OM
o I

¢y
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Springfield High School Teacher Feedback (N=6) '\\\\
[tem . N Item . . N
1. The things which the intern 6. Students found it to  °
asked my studénts to do ask the tutor for help with
were particular problems.
too difficult 0 very difficult 0
challenging | - .5 %omewhat difficult 0
too easy ‘ 0 very easy 4
cannot respond . 4 - T cannot respond 2
2. The way the intern organized 7. The answers the intern gave
things was . to students' questions were
) K . usually '
too.structured 0 ‘
okay, . 5 confusing 0
too loose ;0 okay _ 4
~ cannot respond 1 nonexistent 0
‘ cannot respond 2
The directions the intern gave
students were usually 8. Sfudents thought that the
e - things the interns taught them
unclear/confusing 0 were worthwhile.
okay 3
nonexistent . _ 0 very 3
cannot respond Cm 3 somewhat -2
not . 0
4. Getting”the chance w1th the cannot respond . 1
intern to discuss things in
greater detail than possible 9. Students 11ked work1ng with
in my regular class was the .intern
*  for the students.:

. ' *very much 5
helpful 5 somewhat 1
okay 0 not at all 0
not helpful 0 cannot respond 0
cannot respond 1 ' .

' 10. Students agre interested
5. The intern-got my students in continuipg to receive
“to work © ] usually am ° special tutoring of the kind .
able to do. ¢ fhey have been getting in these
. last few weeks,
harder than 2
about the same as 2 - very 4
less than = 0 somewhat 0
cannot respond 2 not w 0
. . ctannot respond 2



Item

1.

12,

13.

“14.

15.

cannot respond

a greater

=

Since my student(s) worked '
with the intern the class-
wurk has . . {

improved

remained the same
deteriorated
cannot respond

— OO Mm

My students show interest
in their school- work a after
working with the interns.

o

the same amount of
a lesser
cannot respond

" The intern -has made himself/

herself available,upon
request, -for conferences.

frequently
infrequently
never 7
cannot respond

OOOOo™

The intern has followed
through on a mutually agreed
upon plan of action.

always
frequently
never

The intern has planned
classroom activit1é§,
materials, and/or methods

appropriate for the current’

- level of competence of the

students

frequentiy ~
infrequently
never

cannot respond

oo —u’

QO P

oo Sw

17.

18.

a vaﬁ%ety of

The intern has used

‘special learning act1v1t1es

with the students.

few .
no )
cannot respond

OO OO

I be interested in‘con—

i ‘uing or building upon the

mavw rials, lessons, or activities
prepared by the intern.

would

may

would not
cannot respond

cooo’

¢

1 have received feedback
from the intern cover1ng my
students.

helpful -
adequate
inadequate
cannot respond

com

-
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-qut Important Gains

. ‘ Soﬁe positfwelexperience with American History. The individual attention.
A sense of accomplishment. 2
Self COnfide;cé in knowing that they can be successful in areas in which

+ they were previously fai]i@g.
Proper study skills - at least they were given a.basé to work from:

A,thter self 1ma§e and a competent feeling of the sybject. They recognize
the work required is possible to accomplish through concentrated effort.

Very successful!

'Addﬁtiona1 Comments

.

. ?hé/intern's student evaluationsLWere most heTpful. They gave me added
insight into the students® difficulties. I found these evaluations to be the
best part of the program for me. ' :

“Denise has been a trémeﬁdous help to me! I hate to loose her!!
My students wereia]ways anxigus to work with the intern. I realize a few of
theém took advantage of the situgtion of "getting out of class" but Lynn

was aware of their behavior and always h hem under control. Because of .
“ her, I got work.from students I might otherwis Q&\pave seen. She was i
extremely helpful in their learning. \\\\;\
El r
» ‘y €
/
- 4
- ‘ ’ , /"\ °
7/
< \ . \
° 1

. | 1,
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Table 3. Intern Feedback (N=3) r

Major Contributions to High Scrool ' .

Due to the small number of teachers we worked with I don't feel we had much of
an impact on the High School. W¥e did have an impact on a small number of

) students and, in turn, reached their teachers through them. The only real
contribution I see was the two day "Reading in the Content Areas" Inservice.

I feel that the work I did with°my students was quite successful and this can
be seen in their grades. As for effecting the entire school, I den't feel

it was accomplished since we were not able to get in contact with as many of
the students as we had initially hoped.

The major contribution I felt was the effect we had on the students. We

showed concern for them, showed them some skills that may help them achieve
better in their classes, and helped them with assignments. We also made teachers
aware of some of the students' problems. We showed teachers-some different

; approaches that may help their students. '

Most Important Lessons Learned ,/ -

.Discipline is a very important part of the function ofza High School. High -
School students are just as cooperative as elementary students. High School
staffs are very fragmented as a whole and in each department.

I found out that it is hard to motivate students when they have had a bad
attit*de towards school most of their lives. By the time they get to high
school, they are very set in their ways and their manner of thinking. I

4 wish they could all be turned¢soh to the "nea% things" schools could give them.

3

The High School is very‘depa tmental. There are many teachers/departments,
using many different techniques to accomplish the same goals.
Cooperation is a must by all involved.

-

SuggéstedXModificationé for Tutoring Program
& L

I feel theEmost important factor in making tutoring effective is that the
students want the help. I felt the students who were being tutored on a
volunteer basis were more cooperative than the students who were assigned by
the teachers. ' :

~

It could be better if:

1.  The whole program were sét up earlier in the year instead of after the

s . “four or so weeks it took to get it really rolling.
2. We were able to work with more of the teachers and have some -impact on’ them.
3. We could have worked with students who were a little more "into" school

“and not so disgusted with it, wanting to quit!

%

-

b



The program could be 1mproved through: ° | ,//

Better commun1cat1on among all 1nvo]ved/

Expectations of teacher being better known.

Knowledge of material covered and assignments were understood by all.
Separate facilities provided for each group and less interryptions.
More students 1nvolved




